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Directions: 

Today, you will take Section 1 of the  Grade 8  English Language Arts/Literacy 
Practice Test. 

Read each passage and question. Then, follow the directions to answer each 
question. Circle the answer or answers you have chosen in your test book. If you 
need to change an answer, be sure to erase your first answer completely. 

If you do not know the answer to a question, you may go on to the next 
question. If you finish early, you may review your answers and any questions 
you did not answer in this Section ONLY. Do not go past the stop sign.

 English Language Arts/Literacy 
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Read the passage from Jasmine Skies. Then answer the questions. 

from Jasmine Skies

by Sita Brahmachari

 1 I’m looking out of the window but I can’t help glancing at the family sitting with 
us. The girl about my age has long, perfectly curled eyelashes, and when she 
lifts her head I try my hardest not to stare at her eyes. They are also an amazing 
gray- green, like those of the rest of her family, but she has an “I will not be 
defeated” look, which reminds me so much of my Nana Josie. I know it’s nothing 
more than an expression, but it’s as if she’s challenging me not to look away, to 
really see who she is. Those eyes could haunt you.

 2 The little girl starts to moan and her mother picks up a metal tiffin tin and begins 
to unpack the tower of bowls, handing a layer of watery dhal, a tiny portion of 
rice, and a quarter of a chapatti to each child. They eat slowly, savoring every 
mouthful. The woman is just about to take a bite of her chapatti when she 
changes her mind, placing it back in the tiffin tin and offering it to Janu and me 
instead. Janu smiles at her and shakes his head. She shrugs before biting into 
the flatbread hungrily. I can’t believe that she can be this generous when she 
has so little for her own family.

 3 When the little girl has finished eating she jumps off her sister’s knee as if this 
tiny bit of fuel has got her going again. She leans on Janu’s legs to stay upright 
as the train jerks along, and he gets her giggling by taking a coin from his 
pocket and making it appear and disappear in his palm. She squeals every time 
he makes it reappear. Everyone in the family laughs except the girl my age, 
whose haunting eyes follow my every move. I wonder if she’s thinking the same 
as me— what makes me lucky enough to be born into my life? If that is hatred in 
her eyes, I wouldn’t blame her.

 4 Janu has handed over the coin and now the little girl is tugging at my charm 
bracelet . . . she’s taking the artichoke heart and rubbing the silver metal against 
her gums. She must be teething. Her sister pulls her back to stop her, but she 
clings on to the charm in her mouth. My arm is outstretched halfway across the 
carriage now as her sister tries to prize the bracelet from the child’s mouth. My 
little sister Laila once put this charm in her mouth and wouldn’t spit it out. It’s 
like tiny children know how precious it is. I figure the easiest way to end this tug 
of war, without the little girl choking on it, is to take the bracelet off and let her 
sister deal with it. She nods at me as if she’s understood my plan and starts to 
tickle the little girl under her arm. As she falls about laughing, she opens her 
mouth and out pops my charm.
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 5 The older girl glances down at the charm for a moment and then hands it back 
to me before staring out of the window. I follow her gaze along the meandering 
path of the river. Great storks are nesting in the trees, and a family is washing 
and drying great lengths of sari cloth on giant rocks.

 6 “Come on, Mira!” Janu says, suddenly standing up.

 7 Just as I’m about to leave the carriage the girl reaches toward me and squeezes 
my hand tightly. I look deeply into her eyes and try to understand what she is 
saying to me. I feel I have to look at her, that it would be cowardly to look away. 
I’m still holding Nana Josie’s charm. I wonder if she thinks that my charm can 
bring her luck. I drop my bracelet and my precious artichoke- heart charm into 
her hands because I have everything and she has nothing. As I stand on the 
platform, the girl pushes her face up to the window and mouths the words 
“thank you” her haunting eyes seem to soften.

 8 The girl is waving to me as the train moves off. She opens her hand and my 
charm glints, catching Janu’s eye. He starts to run toward the carriage door, but 
the train is already going too fast. She smiles. Forget all the models you see in 
magazines. I think she might be the most beautiful girl in the whole world.

 9 “Pickpockets! You have to be careful— of course they have to find whatever they 
can.” Janu shrugs. “Was it valuable?”

 10 “Not in money. It belonged to my grandmother. But the girl didn’t steal it. I 
knew she wanted it, so I just sort of gave it to her,” I explain, still trying to make 
sense of what I’ve done as a sudden heaviness enters my chest.

 11 Janu stares at me as if I’ve lost my mind. Maybe I have.

 12 “I think she needed it more than me. And it just felt like the right thing to do!”

 13 He shakes his head and frowns at me. “Her ma will find it, and she will sell it. 
You don’t understand the way things work here. You think your silver charm is 
going to change her life?” His anger gives a hard, cold edge to his voice.

 14 Janu strides on, still shaking his head. I can hardly keep up with him as he goes 
toward a cluster of straw- roofed, earth- covered buildings with pads of cow dung 
drying on their sides. I feel sick. Of course he’s right. What was I thinking? How 
could I have given away Nana Josie’s charm?! What good could it possibly do? 
Janu must think I’m an idiot, a silly girl who thinks she can make things better. 
I’ll never see my charm again. I slump down on a large boulder at the side of 
the road and stare and stare at my empty wrist. I have never felt so far away 
from home.
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 15 Janu’s walking back toward me and holding out his hand. I try to cover up my 
face as the tears spill over. He must think I’m always crying, which is funny 
because I usually make sure I keep my tears locked safely behind my bedroom 
door.

 16 Janu perches on the stone next to me and takes my wrist gently in his hands. 
“I’m sorry,” he says.

 17 But he’s right. I should never have given the bracelet away. I feel naked 
without it.

Used with permission.
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1 What is the meaning of the word prize as it is used in paragraph 4? 

A to avoid breaking

B to move by force

C to insert carefully

D to give a solution

2 Part A

 What aspect of Mira’s character does paragraph 7 reveal?

A Mira wants to help the girl have a better life.

B Mira wishes to become friends with the girl.

C Mira is concerned about what others think of her.

D Mira places little value on material objects.

 Part B

 Which quotation from paragraph 7 best supports the answer to Part A?

A “. . . the girl reaches toward me and squeezes my hand tightly.”

B “. . . that it would be cowardly to look away.”

C “I’m still holding Nana Josie’s charm.”

D “I wonder if she thinks that my charm can bring her luck.”

 English Language Arts/Literacy 
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3 Which two statements best describe the effects that Janu’s words and actions 
have on Mira in paragraphs 9 through 14?

A Mira feels embarrassed for giving away an important possession.

B Mira considers the influence that her grandmother had on her actions.

C Mira insists that her actions will have a positive impact in the end.

D Mira realizes that her act of generosity may not have the intended result.

E Mira believes herself incapable of explaining her true motivations.

4 In paragraph 10, what emotion is communicated through Mira’s use of the 
phrase a sudden heaviness enters my chest?

A loneliness

B uncertainty

C fear

D hesitation

 English Language Arts/Literacy 
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5 Part A

 What do the incidents in paragraphs 9 through 16 indicate about Janu?

A Janu is critical of Mira’s behavior, but he remains supportive of the family.

B Janu is tired of Mira’s complaining, but he accepts it because he cares 
about her.

C Janu is betrayed by Mira’s generosity, but he continues to act unoffended.

D Janu is frustrated with Mira’s actions, but he is compassionate toward her.

 Part B

 Which two pieces of evidence best support the answer to Part A?

A “Janu shrugs. ‘Was it valuable?’” (paragraph 9)

B “His anger gives a hard, cold edge to his voice.” (paragraph 13)

C “I feel sick. Of course he’s right.” (paragraph 14)

D “He must think I’m always crying. . . .” (paragraph 15)

E “. . . takes my wrist gently in his hands. ‘I’m sorry,’ he says.” (paragraph 16)

6 How does the point of view in the passage influence the reader? 

A The reader is able to understand what motivates Janu to protect Mira.

B The reader must draw conclusions about what the girl on the train is thinking.

C The reader gains knowledge about the setting of the story.

D The reader can identify with the family’s situation on the train.

 English Language Arts/Literacy 
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7 Part A

 Based on the passage, which statement about the girl on the train is most likely 
accurate?

A She is jealous of Mira’s family.

B She is traveling to the same destination as Mira.

C She has a strong impact on Mira.

D She has found an opportunity to talk with Mira.

 Part B

 Which quotation from the passage best supports the answer to Part A?

A “. . . it’s as if she’s challenging me not to look away, to really see who she is.” 
(paragraph 1)

B “Everyone in the family laughs except the girl my age. . . .” (paragraph 3)

C “She nods at me as if she’s understood my plan. . . .” (paragraph 4)

D “‘I knew she wanted it, so I just sort of gave it to her.’ . . .” (paragraph 10)

 English Language Arts/Literacy 
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8 Part A

 Which theme is revealed through Mira’s actions?

A Sacrificing a personal item is like sacrificing a piece of one’s past.

B Making sacrifices for others creates a sense of independence.

C Trying to help others improves the world for all.

D Providing guidance can make others dependent.

 Part B

 Which quotation from the passage best supports the answer to Part A?

A “‘And it just felt like the right thing to do!’” (paragraph 12)

B “‘You don’t understand the way things work here.’” (paragraph 13)

C “How could I have given away Nana Josie’s charm?!” (paragraph 14)

D “I try to cover up my face as the tears spill over.” (paragraph 15)

 English Language Arts/Literacy 
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Read the passage “Is Listening to a Book the Same Thing as Reading It?” Then 
answer the questions. 

Is Listening to a Book the Same Thing as Reading It?

by Daniel T. Willingham

 1 A few years ago, when people heard I was a reading researcher, they might ask 
about their child’s dyslexia or how to get their teenager to read more. But today 
the question I get most often is, “Is it cheating if I listen to an audiobook for my 
book club?”

 2 Audiobook sales have doubled in the last five years while print and e- book sales 
are flat. These trends might lead us to fear that audiobooks will do to reading 
what keyboarding has done to handwriting — rendered it a skill that seems 
quaint and whose value is open to debate. But examining how we read and how 
we listen shows that each is best suited to different purposes, and neither is 
superior.

 3 In fact, they overlap considerably. Consider why audiobooks are a good 
workaround for people with dyslexia: They allow listeners to get the meaning 
while skirting the work of decoding, that is, the translation of print on the page 
to words in the mind. Although decoding is serious work for beginning readers, 
it’s automatic by high school, and no more effortful or error prone than listening. 
Once you’ve identified the words (whether by listening or reading), the same 
mental process comprehends the sentences and paragraphs they form.

 4 Writing is less than 6,000 years old, insufficient time for the evolution of 
specialized mental processes devoted to reading. We use the mental mechanism 
that evolved to understand oral language to support the comprehension of 
written language. Indeed, research shows that adults get nearly identical scores 
on a reading test if they listen to the passages instead of reading them.

 5 Nevertheless, there are differences between print and audio, notably prosody. 
That’s the pitch, tempo and stress of spoken words. “What a great party” can be 
a sincere compliment or sarcastic put- down, but they look identical on the page. 
Although writing lacks symbols for prosody, experienced readers infer it as they 
go. In one experiment, subjects listened to a recording of someone’s voice who 
either spoke quickly or slowly. Next, everyone silently read the same text, 
purportedly written by the person whose voice they had just heard. Those 
hearing the quick talker read the text faster than those hearing the slow talker.
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 6 But the inferences can go wrong, and hearing the audio version — and therefore 
the correct prosody — can aid comprehension. For example, today’s student who 
reads “Wherefore art thou Romeo?” often assumes that Juliet is asking where 
Romeo is, and so infers that the word art would be stressed. In a performance, 
an actress will likely stress Romeo, which will help a listener realize she’s musing 
about his name, not wondering about his location.

 7 It sounds as if comprehension should be easier when listening than reading, but 
that’s not always true. For example, one study compared how well students 
learned about a scientific subject from a 22- minute podcast versus a printed 
article. Although students spent equivalent time with each format, on a written 
quiz two days later the readers scored 81 percent and the listeners 59 percent. 
What happened? Note that the subject matter was difficult, and the goal wasn’t 
pleasure but learning. Both factors make us read differently. When we focus, we 
slow down. We reread the hard bits. We stop and think. Each is easier with print 
than with a podcast.

 8 Print also supports readers through difficult content via signals to organization 
like paragraphs and headings, conventions missing from audio. Experiments 
show readers actually take longer to read the first sentence of a paragraph 
because they know it probably contains the foundational idea for what’s to come.

 9 So although one core process of comprehension serves both listening and 
reading, difficult texts demand additional mental strategies. Print makes those 
strategies easier to use. Consistent with that interpretation, researchers find that 
people’s listening and reading abilities are more similar for simple narratives 
than for expository prose. Stories tend to be more predictable and employ 
familiar ideas, and expository essays more likely include unfamiliar content and 
require more strategic reading.

 10 This conclusion — equivalence for easy texts and an advantage to print for hard 
ones — is open to changes in the future. As audiobooks become more common, 
listeners will gain experience in comprehending them and may improve, and 
publishers may develop ways of signaling organization auditorily.

 11 But even with those changes, audiobooks won’t replace print because we use 
them differently. Eighty- one percent of audiobook listeners say they like to drive, 
work out or otherwise multitask while they listen. The human mind is not 
designed for doing two things simultaneously, so if we multitask, we’ll get gist, 
not subtleties.

 12 Still, that’s no reason for print devotees to sniff. I can’t hold a book while I mop 
or commute. Print may be best for lingering over words or ideas, but audiobooks 
add literacy to moments where there would otherwise be none.
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 13 So no, listening to a book club selection is not cheating. It’s not even cheating to 
listen while you’re at your child’s soccer game (at least not as far as the book is 
concerned). You’ll just get different things out of the experience. And different 
books invite different ways that you want to read them: As the audio format 
grows more popular, authors are writing more works specifically meant to be 
heard.

 14 Our richest experiences will come not from treating print and audio 
interchangeably, but from understanding the differences between them and 
figuring out how to use them to our advantage — all in the service of hearing 
what writers are actually trying to tell us.

“Is Listening to a Book the Same Thing as Reading It?” by Daniel T. Willingham. 
Copyright 2018 by The New York Times Company. Reproduced with permission 
of The New York Times Company via Copyright Clearance Center.
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9 What is the meaning of the word rendered as it is used in paragraph 2? 

A provided or given a service

B delivered a judgment or handed over

C made or caused to be

D suggested or explained a meaning

10 In paragraph 6, how does the phrase “Wherefore art thou Romeo?” from Romeo 
and Juliet expand upon the information presented in paragraph 5?

A It reinforces the idea that skilled readers make inferences about prosody that 
help them with print texts.

B It clarifies the important similarities between the experience of reading a text 
and listening to an audio version.

C It explains why the experiment resulted in a connection between recorded 
speed and reading speed.

D It reveals that audio versions can sometimes help readers build 
comprehension differently from print texts.

 English Language Arts/Literacy 
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11 Part A

 In paragraph 8 of the passage, the experiments develop the idea that

A spending more time reading the beginning of texts can provide access to 
information presented later.

B organizing a written text is made easier through the use of conventions.

C reading print text takes longer than listening to audiobooks.

D studying foundational ideas before reading a text has no bearing on 
understanding of the material.

 Part B

 Which quotation from the passage best supports the answer to Part A?

A “Note that the subject matter was difficult, and the goal wasn’t pleasure but 
learning.” (paragraph 7)

B “. . . expository essays more likely include unfamiliar content and require 
more strategic reading.” (paragraph 9)

C “Print may be best for lingering over words or ideas, but audiobooks add 
literacy. . . .” (paragraph 12)

D “You’ll just get different things out of the experience.” (paragraph 13)

 English Language Arts/Literacy 
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12 Part A

 In paragraph 11, what does the word simultaneously mean?

A following immediately after

B resulting in new ideas

C occurring at the same time

D causing repeated actions

 Part B

 Which quotation from paragraph 11 provides the best context for the meaning of 
simultaneously?

A “. . . audiobooks won’t replace print because we use them differently.”

B “. . . they like to drive, work out or otherwise multitask while they listen.”

C “The human mind is not designed for doing two things. . . .”

D “. . . if we multitask, we’ll get gist, not subtleties.”

 English Language Arts/Literacy 
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13 Part A

 According to the passage, which of the following is a benefit of print texts?

A Print texts provide symbols for understanding prosody in dramatic works.

B Print texts result in higher scores on written quizzes for scientific subjects.

C Print texts are commonly viewed as the preferred format for book clubs.

D Print texts allow readers to decide on their own interpretations of a text.

 Part B

 Which quotation from the passage best supports the answer to Part A?

A “But today the question I get most often is, ‘Is it cheating if I listen to an 
audiobook for my book club?’” (paragraph 1)

B “‘What a great party’ can be a sincere compliment or sarcastic put- down, but 
they look identical on the page.” (paragraph 5)

C “. . . the readers scored 81 percent and the listeners 59 percent.” 
(paragraph 7)

D “. . . all in the service of hearing what writers are actually trying to tell us.” 
(paragraph 14)

 English Language Arts/Literacy 
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14 Part A

 Which claim about audiobooks is supported by sufficient evidence?

A Audiobooks teach people to become better readers.

B The popularity of audiobooks will continue to increase.

C The format of audiobooks will likely remain the same.

D Audiobooks are more often preferred by young people.

 Part B

 Which two pieces of evidence best support the answer to Part A?

A “. . . sales have doubled in the last five years. . . .” (paragraph 2)

B “. . . a skill that seems quaint and whose value is open to debate.” 
(paragraph 2)

C “. . . different books invite different ways that you want to read them. . . .” 
(paragraph 13)

D “. . . authors are writing more works specifically meant to be heard.” 
(paragraph 13)

E “Our richest experiences will come not from treating print and audio 
interchangeably. . . .” (paragraph 14)

 English Language Arts/Literacy 
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STOP
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15 Part A

 What is a central idea of the passage?

A Print texts and audiobooks both provide unique benefits.

B Audiobooks will eventually include features that print texts use.

C Audiobooks offer many benefits to individuals with learning disabilities.

D People should read only print text when they need to retain information.

 Part B

 What evidence from the passage best supports the answer to Part A?

A “Although decoding is serious work for beginning readers, it’s automatic by 
high school. . . .” (paragraph 3)

B “Experiments show readers actually take longer to read the first sentence of a 
paragraph. . . .” (paragraph 8)

C “. . . although one core process of comprehension serves both listening and 
reading, difficult texts demand additional mental strategies.” (paragraph 9)

D “. . . understanding the differences between them and figuring out how to use 
them to our advantage . . .” (paragraph 14)
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Directions: 

Today, you will take Section 2 of the  Grade 8  English Language Arts/Literacy 
Practice Test. 

Read each passage and question. Then, follow the directions to answer each 
question. Circle the answer or answers you have chosen in your test book. If you 
need to change an answer, be sure to erase your first answer completely. 

One of the questions may ask you to write a response. Write your response in 
the space provided in your test book. Only responses written within the space 
provided will be scored.

If you do not know the answer to a question, you may go on to the next 
question. If you finish early, you may review your answers and any questions 
you did not answer in this Section ONLY. Do not go past the stop sign.

 English Language Arts/Literacy 
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Today you will read a passage from Banner in the Sky as well as a 
passage from Gathering Blue. You will answer questions and then write 
a response.

Sixteen- year- old Rudi Matt leaves work secretively to climb a mountain in the 
heart of the Swiss Alps. Read the passage from Banner in the Sky. Then answer 
the questions.

from Banner in the Sky

by James Ramsey Ullman

 1 The cook muttered under his breath. But, almost at the same time, he smiled. 
He smiled because he knew what the boy was up to, and in his old heart he 
was glad.

 2 Outside, Rudi did not follow the alley to the main street. He went in the other 
direction, came to a second alley, and ran quickly through the back part of the 
town. He made a wide detour around his mother’s house; another around the 
house of his uncle, Franz Lerner. Fortunately he met no one who knew him— or 
at least who knew he was supposed to be working in the kitchen of the 
Beau Site.

 3 Soon he came to the edge of the town and a roaring brook. Across the brook lay 
a footbridge; but, instead of using it, he worked his way upstream around a bend 
and then crossed over, leaping agilely from boulder to boulder. From the far side 
he looked back. Apparently no one had seen him. Scrambling up the bank, he 
plunged through a clump of bushes, skirted a barnyard and picked up a path 
through the meadows. Here, for the first time, he stopped running. There was no 
living thing to be seen except a herd of grazing cows. The only sound was the 
tinkling of their bells.

 4 The meadows rolled gently, tilting upward, and their green slope was sprayed 
with wildflowers. The path crossed a fence, over a rickety stile, then bent and 
rejoined the brook; and now the cowbells faded and there was again the sound 
of rushing water. Rudi walked on. Three or four times he passed people going in 
the opposite direction, but they were only Ausländer— tourists— and nothing to 
worry about. Whatever guides were climbing that day were already high in the 
mountains. And any others who might have known and questioned him were 
back in the town or on their farms.

 5 Rudi smiled at the passersby. “Grüss Gott,” he said—“God’s Greetings”— in the 
ancient salutation of the Alps. “Grüss Gott,” they said in reply.
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 6 He was no longer hurrying. He walked with the slow, rhythmic pace of the 
mountain people, and, though the path was now steepening sharply, he felt no 
strain. His legs, his lungs, all of his slight wiry body, were doing what they did 
best; what they had been born to do. His feet, through the soles of his shoes, 
moulded themselves to each hump and crevice of the path. Arms and shoulders 
swung in easy balance. His breathing was steady, his heartbeat strong and even.

 7 “A typical mountain boy,” one would have said, seeing him at a distance. But 
then, coming closer, one would have seen that he was not typical at all. Partly, 
this was because of his slimness, his lightness of muscle and bone; but even 
more it was in his small, almost delicate features and his fair, pink- and- white 
complexion. Rudi Matt hated his complexion. In summer he exposed his face for 
hours to the burning sun, in winter he scrubbed it violently with snow, trying to 
make it brown and tough and weather stained, as a mountain man’s should be. 
But no stain appeared. No whisker sprouted. “Angel- face,” the other boys called 
him. Or, rather, had called him, until they learned that his fists, though small, 
were useful. Most of the men of Kurtal had black hair. Rudi’s was blond. Most of 
them had dark eyes. Rudi’s were light— though exactly what color no one was 
quite sure. His mother called them hazel, but she saw them only when he was at 
home or around the village. When he left the village, when he climbed above it, 
they seemed to change, as the light changed. Looking up at the great peaks 
above the valley, they seemed to hold within themselves the gray of mountain 
rock, the blue of mountain sky.

 8 Rudi Matt climbed on. Now that he was no longer afraid of being stopped, his 
heart was filled with peace and joy. Just why he had run off on this particular 
day he could not have said. He had had to— that was all. He had looked from the 
window of the hotel kitchen and seen the peaks that rimmed the valley rising 
vast and shining in the morning sun; and he could no more have stopped himself 
than he could have stopped breathing. A few minutes before, he had been a 
prisoner. Now he was free. He no longer looked backward— only up— as slowly 
the great mountain world unfolded before him.

Banner in the Sky by James Ramsey Ullman. Copyright 1954 by Collins 
Publishing. Reproduced with permission of CLA, the Copyright Licensing Agency 
Ltd. via the Copyright Clearance Center.
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1 In paragraph 3 of the passage from Banner in the Sky, what is the meaning of 
the word agilely? 

A with strength

B with ease

C with courage

D with purpose



27

S
e
ct

io
n

 2

 English Language Arts/Literacy 

2 Part A

 What is a primary theme of the passage from Banner in the Sky?

A Pursuing what you love brings fulfillment.

B People must take responsibility for their actions.

C Mastering a skill requires regular practice.

D It is important to recognize your own progress.

 Part B

 What evidence best supports the answer to Part A?

A “Fortunately he met no one who knew him— or at least who knew he was 
supposed to be working in the kitchen of the Beau Site.” (paragraph 2)

B “The path crossed a fence, over a rickety stile, then bent and rejoined the 
brook; and now the cowbells faded and there was again the sound of rushing 
water.” (paragraph 4)

C “‘A typical mountain boy,’ one would have said, seeing him at a distance. But 
then, coming closer, one would have seen that he was not typical. . . .” 
(paragraph 7)

D “. . . he could no more have stopped himself than he could have stopped 
breathing. A few minutes before, he had been a prisoner. Now he was free.” 
(paragraph 8)
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Kira belongs to a futuristic society where her skills allow her to contribute to her 
community. Read the passage from Gathering Blue. Then answer the questions.

from Gathering Blue

by Lois Lowry

 1 The community cloth was drab, all no- color; the formless shifts and trousers 
worn by the people were woven and stitched for protection against the sudden 
occasional rain, thorn scratch, or poison berry. The usual village fabric was not 
decorated.

 2 But Kira’s mother had known the art of dye. It was from her stained hands that 
the colored threads used for rare ornamentation were produced. The robe worn 
each year by the Singer when he performed the Ruin Song was richly 
embroidered. The intricate scenes on it had been there for centuries, and the 
robe had been worn by each Singer and passed from one to the next. Once, 
many years before, Katrina had been asked to replace a few threads that had 
torn loose. Kira was only a small tyke then, but she remembered standing in the 
cott’s shadowed corner when a guardian brought the fabulous robe and waited 
while her mother made the small repair. She remembered watching, fascinated, 
as her mother pushed a bone needle with thick colorful thread through the 
fabric; gradually a bright gold replaced the small frayed spot on one sleeve. Then 
they had taken the robe away again.

 3 At that year’s Gathering, Kira remembered, both she and her mother had peered 
from their seats at the stage, trying to find the repaired place as the Singer 
moved his arms in gestures during the Song. But they were too far away, and 
the repaired spot was too small.

 4 Each year that followed, they had brought the ancient robe again to her mother 
for small repairs.

 5 “One day my daughter will be able to do this,” Katrina had said one year to the 
guardian. “Look what she has done!” she said and showed him the scrap that 
Kira had just completed, the one that had composed itself so magically in her 
fingers. “She has a skill far greater than mine.”

 6 Kira had stood silently, embarrassed but proud, as the guardian examined the 
threading she had done. He made no comment, simply nodded and returned the 
small piece to her. But his eyes had been bright with interest, she could see. 
Each year following, he had asked to see her work.
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 7 Kira always stood at her mother’s side, never touching the fragile ancient cloth, 
marveling each time at the rich hues that told the history of the world. Golds and 
reds and browns. And here and there, faded pale, almost reduced to white, there 
had once been blue. Her mother showed her the faded places that remained 
of it.

 8 Her mother did not know how to make blue. Sometimes they talked of it, Kira 
and Katrina, looking at the huge upturned bowl of sky above their world. “If only 
I could make blue,” her mother said. “I’ve heard that somewhere there is a 
special plant.” She looked out at her own garden, thick with the flowers and 
shoots from which she could create the golds and greens and pinks, and shook 
her head in yearning for the one color she could not create.

Gathering Blue by Lois Lowry. Copyright 2011 by Houghton Mifflin. Reproduced 
with permission of Houghton Mifflin Harcourt Publishing Company via the 
Copyright Clearance Center.
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3 Part A

 What do paragraphs 4 through 7 of the passage from Gathering Blue reveal 
about the characters?

A Kira is a curious girl, and Katrina believes the community leaders should be 
more considerate of her.

B Kira is dedicated to her mother’s craft, and Katrina hopes the community 
leaders will recognize her daughter’s talent.

C Kira is thoughtful about the colors she uses, and Katrina respects her enough 
to ask her for guidance.

D Kira is exploring new methods, and Katrina is protective of how the 
community leaders respond to her daughter’s work.

 Part B

 What evidence from the passage best supports the answer to Part A?

A “‘Look what she has done!’ she said and showed him the scrap that Kira had 
just completed, the one that had composed itself so magically in her fingers.” 
(paragraph 5)

B “Kira had stood silently, embarrassed but proud, as the guardian examined 
the threading she had done.” (paragraph 6)

C “He made no comment, simply nodded and returned the small piece to her.” 
(paragraph 6)

D “Her mother showed her the faded places that remained of it.” (paragraph 7)

4 Which quotation from the passage from Gathering Blue provides the best 
evidence that Katrina is trusted by the community leaders? 

A “Once, many years before, Katrina had been asked to replace a few threads 
that had torn loose.” (paragraph 2)

B “Each year that followed, they had brought the ancient robe again to her 
mother for small repairs.” (paragraph 4)

C “‘One day my daughter will be able to do this,’ Katrina had said one year to 
the guardian.” (paragraph 5)

D “Kira always stood at her mother’s side, never touching the fragile ancient 
cloth. . . .” (paragraph 7)
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5 Which statement best describes how the author of each passage uses setting 
to develop the plot? 

A The author of the passage from Banner in the Sky uses the setting to 
emphasize Rudi’s desire to connect with others, while the author of the 
passage from Gathering Blue uses the setting to emphasize Kira and 
Katrina’s desire to isolate from others.

B The author of the passage from Banner in the Sky uses the setting to 
describe Rudi’s effort to improve his skills at climbing, while the author of 
the passage from Gathering Blue uses the setting to describe how Kira and 
Katrina take their skills for granted.

C The author of the passage from Banner in the Sky uses the setting to 
highlight Rudi’s connection to the mountains, while the author of the 
passage from Gathering Blue uses the setting to highlight the connection 
between Kira and Katrina.

D The author of the passage from Banner in the Sky uses the setting to 
communicate Rudi’s lack of confidence, while the author of the passage 
from Gathering Blue uses the setting to communicate Kira and Katrina’s 
abundance of confidence.

Refer to the passages from Banner in the Sky and from Gathering Blue. Then 
answer the questions.
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6 Part A

 Which statement best expresses how the author of each passage uses word 
choice to create a specific feeling?

A The author’s word choice in the passage from Banner in the Sky creates a 
sense of surprise, while the author’s word choice in the passage from 
Gathering Blue creates a sense of hopelessness.

B The author’s word choice in the passage from Banner in the Sky creates a 
sense of mystery, while the author’s word choice in the passage from 
Gathering Blue creates a sense of selfishness.

C The author’s word choice in the passage from Banner in the Sky creates a 
sense of loneliness, while the author’s word choice in the passage from 
Gathering Blue creates a sense of relief.

D The author’s word choice in the passage from Banner in the Sky creates a 
sense of contentment, while the author’s word choice in the passage from 
Gathering Blue creates a sense of longing.

 Part B

 Which two pieces of evidence best support the answer to Part A? Select one 
piece of evidence from each passage.

A “He went in the other direction, came to a second alley, and ran quickly 
through the back part of the town.” (paragraph 2, from Banner in the Sky)

B “The only sound was the tinkling of their bells.” (paragraph 3, 
from Banner in the Sky)

C “His legs, his lungs, all of his slight wiry body, were doing what they did best; 
what they had been born to do.” (paragraph 6, from Banner in the Sky)

D “The community cloth was drab, all no- color; the formless shifts and trousers 
worn by the people were woven and stitched for protection against the sudden 
occasional rain, thorn scratch, or poison berry.” (paragraph 1, 
from Gathering Blue)

E “And here and there, faded pale, almost reduced to white, there had once 
been blue.” (paragraph 7, from Gathering Blue)

F “She looked out at her own garden, thick with the flowers and shoots from 
which she could create the golds and greens and pinks, and shook her head in 
yearning for the one color she could not create.” (paragraph 8, 
from Gathering Blue)
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7 You have read the passage from Banner in the Sky and the passage from 
Gathering Blue. Write a response analyzing how the setting of each passage 
impacts the development of the characters. Use evidence from both passages to 
support your response.

 English Language Arts/Literacy 
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You have come to the end of Section 2 of the test. Review your answers
from Section 2 only.
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Directions: 

Today, you will take Section 3 of the  Grade 8  English Language Arts/Literacy 
Practice Test. 

Read each passage and question. Then, follow the directions to answer each 
question. Circle the answer or answers you have chosen in your test book. If you 
need to change an answer, be sure to erase your first answer completely. 

One of the questions may ask you to write a response. Write your response in 
the space provided in your test book. Only responses written within the space 
provided will be scored.

If you do not know the answer to a question, you may go on to the next 
question. If you finish early, you may review your answers and any questions 
you did not answer in this Section ONLY. Do not go past the stop sign.

 English Language Arts/Literacy 
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Today you will read “Testing Thinking” as well as an excerpt from “Am I 
Human?” Then you will answer questions about the selections and write 
a response in which you analyze both texts.

Read the passage “Testing Thinking.” Then answer the questions.

Testing Thinking

by Susan Berk Koch

 1 Twenty years ago, computer program Deep Blue defeated a human grandmaster 
in a six- game chess match. Computers can quickly analyze huge amounts of 
data. This ability leads to remarkable results. Today, they can drive cars and 
identify people in photos. Does this mean computers can think?

TALKING THE TALK

 2 It probably takes some serious thinking for you to complete your math 
homework. But a computer armed with the right program will arrive at the right 
answers to almost any math problem quicker than any human. Computers excel 
at complicated mathematics. But they don’t have the imagination and common 
sense that humans take for granted. A computer assistant such as Siri may 
struggle to devise solutions to the question, “What do we do if it rains on our 
picnic?” And if you suggest standing on your head and chanting to the rain gods, 
it won’t understand that was a joke.

 3 Artificial intelligence (AI) is a broad field of computer science. Researchers in the 
field program computers to do things that normally require a human brain, like 
learning, solving problems, or conversing with people.

 4 To talk to people, computers need to grasp the different meanings of words and 
how they fit together to form ideas and stories. This is called natural language 
processing. It gives a computer the ability to interpret human text or even 
speech. When a computer understands our sentences and responds sensibly, we 
sometimes believe that it’s a thinking being. In fact, some people have proposed 
that a program that can successfully converse must really be thinking. They have 
even devised tests that involve striking up conversations with computers.

INVENTING A TEST

 5 British mathematician and code breaker Alan Turing was a pioneer in the fields of 
computer science and AI. He proposed the Turing test in 1950 as a way to 
answer the question, “Can machines think?” His original proposal for the Turing 
test is a simple game that looks for how closely a computer mimics a human. A 
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human judge text chats on two screens with two partners. One is a computer 
program. The other is another human. The chat lasts five minutes. After time’s 
up, if a judge mistakenly thinks the computer is a human in seven out of ten 
rounds, the computer passes.

 6 To judge this sort of test, the human would want to ask questions that are 
difficult for a computer to answer. Asking questions that involve the outside 
world is one possible tactic. A judge may say, “What did you think of the weather 
today?” An AI chatbot may answer, “Here’s the forecast for today.” A human 
could say, “Not the best, I can barely see in all the fog.”

 7 In 2014, a computer program seemed to pass the Turing test by convincing 10 
out of 30 judges that it was human. The test has limitations, though. For one 
thing, it depends on which questions are asked. And experts can’t quite agree on 
what is a passing score.

TAKING THE PRIZE

 8 Each year since 1990, chatbots have competed in a contest based on the Turing 
test. It’s called the Loebner Prize. First place goes to the most human- like AI. 
Unlike the original Turing test, this is not a pass- or- fail test. And this competition 
begins with an elimination round of questions that all the computer programs 
must answer. In 2015, each entrant fielded 20 questions. One was: “If Alex lent 
money to Joe because they were broke, who needed the money?” AIs often have 
trouble with twisty phrasing like this. Another was: “Are you on Twitter?”

 9 In the final round, judges chat with a human and with a computer. They spend 
25 minutes asking the contestants anything, like in the Turing test.

 10 AI programmer Bruce Wilcox won the Loebner Prize four times in seven years. 
His computers made the finals by answering questions such as “Do you like 
tea?” with “Sure, I like tea. Haven’t had any recently though.”

GETTING TO “UNDERSTANDING”

 11 It has become clear over time that a computer probably doesn’t need to think 
like a human to converse. Often, the conversations make sense— to a point. 
Wilcox says that the difference between how humans and computers think is that 
humans plan ahead. They reason about consequences. People often decide what 
to do based on personal goals, or motives. If you asked an AI chatbot, “Where 
were you yesterday?” it may answer, “In Chicago.” But if you asked why, it 
wouldn’t know.

 12 Bodies allow people to sense the outside world. And we have years of experience 
interacting with that world. Most AI programs don’t have senses or experience 
living in a physical world. If you ask a computer, “If I keep pouring this pitcher of 
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water into a glass, what will happen?” the computer likely won’t understand how 
to answer. It’s never held a glass, touched water, or taken a drink. Everything 
about the real world that requires common sense is a challenge for an AI. In the 
Loebner competition several years ago, the AIs were asked, “Would it hurt you if 
I stabbed you with a towel?” Humans have all used towels before, so we’d be 
able to answer, “No, because towels are soft.” But none of the AI contestants 
had an answer that made sense.

 13 AIs experience thousands of terabytes of data, accessible in an instant. They 
never feel frustrated, sad, or angry while trying to solve a problem. They have 
abilities people can only dream of. AIs beat humans at chess and correctly 
identify pictures of Persian cats. But they might not be able to tell you what it 
means if a cat hisses. And AIs don’t feel the sun’s warmth, the exuberance of 
making that winning shot, or the pain of stubbing a toe. Not yet, anyway.

“Testing Thinking” from Muse by Susan Berk Koch. Copyright November/
December 2017 by Carus Publishing Company. Reproduced with permission of 
Carus Publishing Company via Copyright Clearance Center.

Third- party trademarks Deep Blue®, Siri®, Loebner Prize®, and Twitter® were 
used in these testing materials.
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1 Which statement best explains how paragraph 2 of the passage from “Testing 
Thinking” contributes to the ideas in the passage?

A The author contrasts a computer’s ability with the human experience to 
highlight that computers are unable to think exactly like humans.

B The author presents the problem of humans relying on computers to suggest 
that humans are too trusting of computer intelligence.

C The author describes the advantages of using computers to answer math 
problems to emphasize that computers are more logical than humans.

D The author makes connections between human and computer intelligence to 
show that both humans and computers focus on unnecessary details.

2 Read this sentence from paragraph 4 of “Testing Thinking.”

When a computer understands our sentences and 
responds sensibly, we sometimes believe that it’s a 
thinking being.

 Which statement best explains the significance of this sentence?

A It suggests that humans want a computer’s response to be more realistic.

B It provides a clear definition of the mental processes that computers use for 
communication.

C It shows how humans can make inaccurate assumptions about computers 
based on limited evidence.

D It explains how a computer’s mental processes rely on external input in order 
to communicate.
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Read the passage from “Am I Human?” Then answer the questions.

from “Am I Human?”

by Gary Marcus

 1 In 1950 Alan Turing devised a thought experiment that has since been revered 
as the ultimate test of machine intelligence. He called it the “imitation game,” 
but most people know it as the Turing test. Anticipating what we now call chat 
bots— computer programs that masquerade as humans— Turing envisioned a 
contest in which a machine tries to trick an interrogator into believing it is 
human, answering questions about poetry and deliberately making mistakes 
about arithmetic. Today, in the eyes of the general public, the Turing test is often 
seen as a kind of a Rubicon, a measure of whether machines have truly arrived. 
But it shouldn’t be: the Rubicon can be passed, though for the wrong reasons. It 
is now possible to build machines that fool people, at least for brief periods— but 
the victories are fleeting, and they do not seem to be carrying us even close to 
genuine intelligence.

 2 The problem is that Turing’s test is too easily gamed. One can “win” simply by 
being deceptive or feigning ignorance. As Turing himself partly anticipated, the 
trick to winning is mostly not to answer the questions. If a judge asks a 
machine, “Do you have feelings?” the machine must lie to win. But that odd 
twist is not an exception— it is the rule. The way to win the Turing test is to 
deceive.

 3 In 2014, for example, a chat bot named “Eugene Goostman” supposedly “won” 
the Turing test by pretending to be a sarcastic 13- year- old boy from Odessa, 
Ukraine, who never answered questions directly. Some judges were fooled 
(about a third, enough to count as a shallow victory). But so what? The judges 
got only a few minutes to conduct their interviews, and they undoubtedly would 
have ferreted out the truth soon enough. In reality, Eugene knew— and 
understood— almost nothing. Consider this dialogue, which computer scientist 
Scott Aaronson had with the bot:

SCOTT:
Which is bigger, a shoebox or Mount Everest?
EUGENE:
I can’t make a choice right now. I should think it out later. And I forgot to ask 
you where you are from . . .
SCOTT:
How many legs does a camel have?
EUGENE:
Something between 2 and 4. Maybe, three? :-))) By the way, I still don’t know 
your specialty— or, possibly, I’ve missed it?
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SCOTT:
How many legs does a millipede have?
EUGENE:
Just two, but Chernobyl mutants may have them up to five. I know you are 
supposed to trick me.
SCOTT:
No, I need to know that you’re not a chatbot. Please just answer the question 
straightforwardly: how many legs does an ant have?
EUGENE:
Something between 2 and 4. Maybe, three? :-))) Oh, what a fruitful 
conversation ;-).

 4 Clearly, Turing’s original test has not withstood the test of time.

“Am I Human?” from Scientific American by Gary Marcus. Copyright March 2017 
by Scientific American, a Division of Springer Nature America, Inc. Reproduced 
with permission of Scientific American, a Division of Springer Nature America, 
Inc. via Copyright Clearance Center.
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3 In paragraph 2 of the passage from “Am I Human?,” which two phrases provide 
context for the meaning of feigning?

A “. . . is too easily gamed.”

B “. . . must lie to win.”

C “. . . that odd twist . . .”

D “. . . not an exception . . .”

E “. . . it is the rule.”

F “. . . is to deceive.”

4 Part A

 According to the author of the passage from “Am I Human?,” what is the main 
reason the Turing test is not effective?

A Programmers have learned how to program computers to fool the test.

B Computers are now advanced beyond the simple conversations of the test.

C Computers can mimic certain people in order to confuse the test.

D Programmers have created types of conversation not recognized by the test.

 Part B

 What evidence best supports the answer to Part A?

A “. . . the Turing test is often seen as a kind of a Rubicon, a measure of 
whether machines have truly arrived.” (paragraph 1)

B “As Turing himself partly anticipated, the trick to winning is mostly not to 
answer the questions.” (paragraph 2)

C “. . . ‘Eugene Goostman’ supposedly ‘won’ the Turing test by pretending to be 
a sarcastic 13- year- old boy. . . .” (paragraph 3)

D “Clearly, Turing’s original test has not withstood the test of time.” 
(paragraph 4)
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5 The authors of both “Testing Thinking” and the excerpt from “Am I Human?” 
establish connections between which two concepts?

A the desire of humans to develop artificial intelligence

B the similarities between human and artificial intelligence

C the development of machines that imitate human behavior

D the practical advances in intelligence tests for computers

E the challenges of measuring the actual intelligence of a computer

6 Part A

 Which statement best describes a claim expressed in the passage from 
“Am I Human?”

A The Turing test can accurately measure intelligence if applied properly.

B Artificial intelligence is far too complex for human minds to comprehend.

C As technology improves, machine intelligence will become more precise.

D Although artificial intelligence seems authentic, it is somewhat flawed.

 Part B

 What evidence in the passage “Testing Thinking” communicates a similar claim?

A “But a computer armed with the right program will arrive at the right answers 
to almost any math problem quicker than any human.” (paragraph 2)

B “Each year since 1990, chatbots have competed in a contest based on the 
Turing test.” (paragraph 8)

C “If you asked an AI chatbot, ‘Where were you yesterday?’ it may answer, ‘In 
Chicago.’ But if you asked why, it wouldn’t know.” (paragraph 11)

D “AIs experience thousands of terabytes of data, accessible in an instant. They 
never feel frustrated, sad, or angry while trying to solve a problem.” 
(paragraph 13)

Refer to the passage “Testing Thinking” and the excerpt from “Am I Human?” Then 
answer the questions.
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7 After reading both the article “Testing Thinking” and the excerpt from “Am I 
Human?” write a response to analyze how each author examines the differences 
in the ways that humans and artificial intelligence process information. Be sure to 
use evidence from both passages in developing your response.
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You have come to the end of Section 3 of the test. Review your answers
from Section 3 only.
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Directions: 

Today, you will take Section 4 of the  Grade 8  English Language Arts/Literacy 
Practice Test. 

Read each passage and question. Then, follow the directions to answer each 
question. Circle the answer or answers you have chosen in your test book. If you 
need to change an answer, be sure to erase your first answer completely. 

One of the questions may ask you to write a response. Write your response in 
the space provided in your test book. Only responses written within the space 
provided will be scored.

If you do not know the answer to a question, you may go on to the next 
question. If you finish early, you may review your answers and any questions 
you did not answer in this Section ONLY. Do not go past the stop sign.

 English Language Arts/Literacy 
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Today you will read the passage from “Sally Ride’s Legacy Lives On” 
and the passage from “To Make It to the Moon, Women Have to Escape 
Earth’s Gender Bias.” Then you will answer questions about the 
passages and write a response in which you analyze both texts.

In 1983, Sally Ride became the first American woman in space. This essay was 
written by an engineer who worked with Ride at NASA. Read the passage from 
“Sally Ride’s Legacy Lives On.” Then answer the questions.

from “Sally Ride’s Legacy Lives On”

by Bonnie J. Dunbar

THE SPACE SHUTTLE DEMOCRATIZED SPACEFLIGHT

 1 The Space Shuttle was an amazing flight vehicle: It launched like a rocket into 
Low Earth Orbit in only eight minutes, and landed softly like a glider after its 
mission. What is not well known is that the Space Shuttle was an equalizer and 
enabler, opening up space exploration to a wider population of people from 
planet Earth.

 2 This inclusive approach began in 1972 when Congress and the president 
approved the Space Shuttle budget and contract. Spacesuits, seats and all crew 
equipment were initially designed for a larger range of sizes to fit all body types, 
and the waste management system was modified for females. Unlike earlier 
vehicles, the Space Shuttle could carry up to eight astronauts at a time. It had a 
design more similar to an airplane than a small capsule, with two decks, sleeping 
berths, large laboratories and a galley. It also provided privacy.

 3 I graduated with an engineering degree from the University of Washington in 
1971 and, by 1976, I was a young engineer working on the first Space Shuttle, 
Columbia, with Rockwell International at Edwards Air Force Base, in California. I 
helped to design and produce the thermal protection system— those heat 
resistant ceramic tiles— which allowed the shuttle to re- enter the Earth’s 
atmosphere for up to 100 flights.

 4 It was a heady time; a new space vehicle could carry large crews and “cargo,” 
including space laboratories and the Hubble Space Telescope. The Shuttle also 
had a robotic arm, which was critical for the assembly of the International Space 
Station, and an “airlock” for space walks, and enabled us to build the 
International Space Station.

 5 I knew from my first day at Rockwell that this vehicle had been designed for 
both men and women. A NASA engineer at the Langley Research Center gave 
me a very early “heads up” in 1973 that they would eventually select women 
astronauts for the Space Shuttle. In the 1970s there were visionary men and 
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women in NASA, government and in the general public, who saw a future for 
more women in science and engineering, and for flying into space. Women were 
not beating down the door to be included in the Space Shuttle program, we were 
being invited to be an integral part of a larger grand design for exploring space.

1978: BECOMING AN ASTRONAUT

 6 The selection process for the first class of Space Shuttle astronauts, to include 
women, opened in 1977. NASA approached the recruitment process with a large 
and innovative publicity campaign encouraging men and women of all ethnic 
backgrounds to apply. One of NASA’s recruiters was actress Nichelle Nichols who 
played Lt. Ohura on the “Star Trek” series, which was popular at the time. Sally 
learned about NASA’s astronaut recruitment drive through an announcement, 
possibly on a job bulletin board, somewhere at Stanford University. Sally had 
been a talented nationally ranked tennis player, but her passion was physics. The 
opportunity to fly into space intrigued her and looked like a challenge and 
rewarding career she could embrace.

 7 Sally and I arrived at NASA at the same time in 1978— she as part of the “TFNG” 
(“Thirty- Five New Guys”) astronaut class and I as a newly minted mission 
controller, training to support the Space Shuttle. I had already been in the 
aerospace industry for several years and had made my choice for “space” at the 
age of 9 on a cattle ranch in Washington state. I also applied for the 1978 
astronaut class, but was not selected until 1980.

 8 Sally and I connected on the Flight Crew Operations co- ed softball team. We 
both played softball from an early age and were both private pilots, flying our 
small planes together around southeast Texas. We also often discussed our 
perspectives on career selection, and how fortunate we were to have teachers 
and parents and other mentors who encouraged us to study math and science in 
school— the enabling subjects for becoming an astronaut.

STS- 7: JUNE 18, 1983

 9 Although Sally was one of six women in the 1978 class, she preferred to be 
considered one of 35 new astronauts— and to be judged by merit, not gender. It 
was important to all the women that the bar be as high as it was for the men. 
From an operational and safety point of view, that was also equally important. In 
an emergency, there are no special allowances for gender or ethnicity: Everyone 
had to pull their own weight. In fact, it has been said that those first six women 
were not just qualified, they were more than qualified.

 10 While Sally was honored to be picked as the first woman from her class to fly, 
she shied away from the limelight. She believed that she flew for all Americans, 
regardless of gender, but she also understood the expectations on her for being 
selected “first.” As she flew on STS- 7, she paid tribute to those who made it 
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possible for her to be there: to her family and teachers, to those who made and 
operated the Space Shuttle, to her crewmates, and to all of her astronaut 
classmates including Dr. Kathy Sullivan, Dr. Rhea Seddon, Dr. Anna Fisher, 
Dr. Shannon Lucid, and Dr. Judy Resnick (who lost her life on Challenger). With 
all of the attention, Sally was a gracious “first.” And the launch of STS- 7 had a 
unique celebratory flair. Signs around Kennedy Space Center said “Fly Sally Fly.”

“Sally Ride’s Legacy Lives On” by Bonnie J. Dunbar. Copyright 2018. Published 
by Scientific American. Reproduced with permission of Scientific American via 
Copyright Clearance Center.

Third- party trademarks University of Washington®, Rockwell International®, 
Hubble Space Telescope®, International Space Station®, NASA®, Star Trek®, 
and Stanford University® were used in these testing materials.
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1 In paragraph 4 of the passage from “Sally Ride’s Legacy Lives On,” what does 
the phrase a heady time mean?

A appealing

B celebrated

C chaotic

D exciting

2 According to the passage from “Sally Ride’s Legacy Lives On,” which statement 
best describes the relationship between the author and Sally Ride?

A Dunbar and Ride both studied engineering at the University of Washington.

B Dunbar and Ride both felt that more women should have been in the 
1978 astronaut class.

C Dunbar and Ride were colleagues who shared similar career goals.

D Dunbar and Ride were friends who grew up playing the same sport.
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3 Part A

 What is a central idea of the passage from “Sally Ride’s Legacy Lives On”?

A Sally Ride’s childhood dreams of becoming an astronaut were 
eventually fulfilled.

B Sally Ride’s preparation allowed her to succeed as one of the first 
female astronauts.

C In order to be recognized, female astronauts like Sally Ride had to be more 
creative than men.

D Although Sally Ride and the author met at NASA, they were accepted into 
different astronaut classes.

 Part B

 What evidence best supports the answer to Part A?

A “A NASA engineer at the Langley Research Center gave me a very early 
‘heads up’ in 1973 that they would eventually select women astronauts for the 
Space Shuttle.” (paragraph 5)

B “The opportunity to fly into space intrigued her and looked like a challenge 
and rewarding career she could embrace.” (paragraph 6)

C “I had already been in the aerospace industry for several years and had made 
my choice for ‘space’ at the age of 9 on a cattle ranch. . . .” (paragraph 7)

D “. . . how fortunate we were to have teachers and parents and other mentors 
who encouraged us to study math and science in school— the enabling 
subjects for becoming an astronaut.” (paragraph 8)
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Read the passage from “To Make It to the Moon, Women Have to Escape Earth’s 
Gender Bias.” Then answer the questions.

from “To Make It to the Moon, Women Have to Escape 
Earth’s Gender Bias”

by Mary Robinette Kowal

 1 As we celebrate the 50th anniversary of the Apollo 11 moon landing, NASA has 
started Artemis, a program that aims “to return astronauts to the lunar surface 
by 2024, including the first woman and the next man.”

 2 Although both astronauts have enormous challenges ahead, the first woman will 
face added hurdles simply because everything in space carries the legacy of 
Apollo. It was designed by men, for men.

 3 Not deliberately for men, perhaps, but women were not allowed in the astronaut 
program until the late 1970s, and none flew until Sally Ride became the first 
American woman in space, in 1983. By this point, the space program was built 
around male bodies.

 4 If we do not acknowledge the gender bias of the early space program, it 
becomes difficult to move past it. One of the most compelling things about NASA 
is its approach to failure. Failure is not penalized in its culture; it is valued for the 
things that it can teach to save lives or resources in the future. As Bobak 
Ferdowsi, a systems engineer at NASA’s Jet Propulsion Laboratory has said, “our 
best mistakes are the ones we can learn from.”

 5 What are the lessons to be learned from NASA’s failure to fly women during the 
Apollo era?

 6 The most recent lesson emerged in April, when NASA had scheduled a spacewalk 
that was, quite by accident, staffed by two female astronauts. The agency had to 
restaff the spacewalk because it had only one spacesuit that was the correct size 
for both women.

 7 This is not an indictment of NASA in 2019. But it does demonstrate a causal 
chain that begins with the Apollo program and leads through to present- day 
staffing choices.

 8 The suits, known as extravehicular mobility units, were designed more than 
40 years ago, based on the designs of the Apollo missions, at a time when all 
astronauts were men. Only four of the original 18 suits are still rated for 
spaceflight, and all of those are on the space station.
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 9 NASA first planned to have extra- small, small, medium, large and extra- large 
suits. For budget reasons, the extra- small, small and extra- large suits were cut. 
However, many of the male astronauts could not fit into the large suits, so the 
bigger size was brought back.

 10 The smaller sizes never were.

 11 Cady Coleman, an astronaut who has flown on two space shuttles and traveled 
to the space station, stands 5 feet 4 inches tall and remains the smallest person 
to ever qualify for a spacewalk. While she was training in NASA’s Neutral 
Buoyancy Lab, she had to improvise padding to wear inside her spacesuit.

 12 Without that, smaller people would have an air bubble inside their suits that 
would make them spin in the lab’s pool as if a beach ball were strapped to their 
stomachs. It would not be a problem in space, Ms. Coleman told me. “But the 
N.B.L. was where people decided if you had what it takes to do a spacewalk,” 
she said.

 13 And complaints? Well, no one else previously had that problem, so it must just 
be the person who complained. As a result, this gender bias became a mistake 
that we did not learn from, because the female astronauts compensated.

“To Make It to the Moon, Women Have to Escape Earth’s Gender Bias” by Mary 
Robinette Kowal. Copyright 2019 by The New York Times Company. Reproduced 
with permission of The New York Times Company via Copyright Clearance 
Center.

Third- party trademarks Apollo 11®, NASA®, and Artemis® were used in these 
testing materials.
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4 In paragraphs 4 and 5 of the passage from “To Make It to the Moon, Women 
Have to Escape Earth’s Gender Bias,” the author’s word choice has the effect of

A expressing doubt about NASA.

B conveying sympathy for NASA.

C presenting a challenge to NASA.

D inspiring pride in NASA.

5 Part A

 What is the author’s main purpose for writing the passage from “To Make It to 
the Moon, Women Have to Escape Earth’s Gender Bias”?

A to criticize NASA’s approach to advancing space exploration

B to discuss NASA’s plans for a return trip to the Moon with male and 
female astronauts

C to provide the history of the suits used in NASA’s exploration of space

D to explain differences in NASA’s treatment of male and female astronauts

 Part B

 Which two pieces of evidence best support the answer to Part A?

A “. . . NASA has started Artemis, a program that aims ‘to return astronauts to 
the lunar surface by 2024, including the first woman and the next man.’” 
(paragraph 1)

B “Although both astronauts have enormous challenges ahead, the first woman 
will face added hurdles simply because everything in space carries the legacy 
of Apollo.” (paragraph 2)

C “If we do not acknowledge the gender bias of the early space program, it 
becomes difficult to move past it.” (paragraph 4)

D “Only four of the original 18 suits are still rated for spaceflight, and all of 
those are on the space station.” (paragraph 8)

E “NASA first planned to have extra- small, small, medium, large and extra- large 
suits.” (paragraph 9)
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6 Read the sentence from paragraph 9 of the passage from “Sally Ride’s 
Legacy Lives On.”

In an emergency, there are no special allowances for 
gender or ethnicity: Everyone had to pull their own 
weight.

 Which detail from “To Make It to the Moon, Women Have to Escape Earth’s 
Gender Bias” most contradicts this notion of equality?

A “Failure is not penalized in its culture; it is valued for the things that it can 
teach to save lives or resources in the future.” (paragraph 4)

B “The agency had to restaff the spacewalk because it had only one 
spacesuit that was the correct size for both women.” (paragraph 6)

C “The suits, known as extravehicular mobility units, were designed more 
than 40 years ago. . . .” (paragraph 8)

D “Cady Coleman, an astronaut who has flown on two space shuttles and 
traveled to the space station, stands 5 feet 4 inches tall and remains the 
smallest person to ever qualify. . . .” (paragraph 11)

7 Which statement best describes a difference between the two passages?

A The passage from “Sally Ride’s Legacy Lives On” recounts developments that 
happened in the 1970s, while the passage from “To Make It to the Moon . . .” 
focuses on modern space exploration.

B The passage from “Sally Ride’s Legacy Lives On” discusses only Sally Ride’s 
experiences, while the passage from “To Make It to the Moon . . .” includes 
the perspectives of many women.

C The passage from “Sally Ride’s Legacy Lives On” expresses opinions about 
women’s rights, while the passage from “To Make It to the Moon . . .” remains 
neutral about women’s rights.

D The passage from “Sally Ride’s Legacy Lives On” is written by an objective 
author, while the passage from “To Make It to the Moon . . .” is written by an 
author who has an emotional connection to the topic.

Refer to the passages from “Sally Ride’s Legacy Lives On” and from “To Make It to 
the Moon, Women Have to Escape Earth’s Gender Bias.” Then answer the 
questions.
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8 The author of the passage from “Sally Ride’s Legacy Lives On” and the author of 
the passage from “To Make It to the Moon, Women Have to Escape Earth’s 
Gender Bias” both discuss equality for women in the space program. Write an 
argument establishing which author provides a more compelling message about 
the effectiveness of NASA’s efforts to increase equality for female astronauts. Be 
sure to use evidence from both passages to develop your argument.
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You have come to the end of Section 4 of the test. Review your answers
from Section 4 only.

STOP

STOP
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